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Topic

This project focused on exploring the benefits and best practices for using YouTube video clips
in classes held in the Catfibia College Chicago English department Osmart roomsO (specifically
for First Year Writing, Oral Expression and Introduction to Literature classes). Why YouTube?

In our own teaching experience we found that incorporating online pubtisaguch as blogs,
podcasts and video clips consistently enhances our lessons, bringing real world issues and
communication strategies into the classroom and lending immediacy and authenticity to the work
we asked of our students. We decided to focus on YouTube for theul@arproject because

using it in did not require specialized software, hardwassgmificanttechnological knowledge.

Team Members

Terrie Byrne

| have been teaching as an adjunct instructor in the Columbia College English department since
1991, primaily teaching ESL sections of the First Year Writing and Oral Expressions courses. |
created and maintained my own business wehsitev(learnperfectenglish.consince 2003,

and have kept a blog desigrtedsupplement ColumbiaOs Speaking and Listening ESL summer
classeslHttp://tmbhome.typepad.com/esl_class/speaking_and_listeni/indexdiicg) 2005.

In my classes | imrporate a variety of online tools, including teaching through Oasis forums,
blogging, the use of podcasts, as well as YouTube. In the summer of 2006 | taught my ESL
Speaking/Listening students to create short recordings on a variety of subjects (ramging f

movie reviews to Oman on the streetO interviews about Chicago) and post them on our class blog

as podcasts. | also created lessons for these students, and for various private students, that



incorporated these studegenerated podcasts in order to halp students practice their

listening skills, expand their vocabulary, and gain knowledge of various aspects of U.S. culture.

Molly Ades
| have used blogging in ESL reading classes as part of the Summer Intensive English Language

program at Columbia Cabe Chicago during the summers of 2005 and 2006. Blogs are created
and maintained by students and teachers in order to post discussion questions, respond to topics
and analyze readings, and to document cultural experiences in Chicago. During the past 2 yea

| have taught the speaking section of the new internet version of the TOEFL exam (the iBT test)
at DePaul UniversityOs English language Academy. This entrance exam is required by all
universities in the United States for students who have not attehgledchool in an English

speaking countryl.incorporate technology in all my classes, such as forums, videos, and

podcasts, in order to facilitate peer collaboration and interactive learning.

Purpose and goals of our project

There are many instruc®who have no idea of the wealth of resources available, for free, on
YouTube. Even to those who are familiar with YouTube, the idea of searching for and using
YouTube videos can seem overly complicated or frivolous, especially to instructors outside the
field of technology. Therefore, the purpose of this project is twofold; to explore YouTube in
order to create meaningful lessons for the Columbia classroom, and to make these lessons
available to other instructors in order to best help them take advanmtiigewonderful

resource.

We started working to achieve the above goals during the summer and fall of 2007 by creating a
simple description of how to set up a YouTube OchannelQ in order to organize clips for the
classroom. We then created our own dertratien channel with a sample of the types of
academically usefudlips available on YouTube.

Next, we created, and field tested a set of lesson plans that demonstrate exciting ways that



YouTube can enhance classroom lessons and activities. The finat{woll be a webpage that

will hold all the instructions, advice and lessons plans created throughout this project. This
OUsing YouTube in the ClassroomO webpage will be made available to all instructors through a
link on the English Department web paghbis webpage can be viewed
http://techproject.wikispaces.com/

Description of the project

Hardware and software needs

A teacher usinghe lesson plang/e developed in this projeatould need access to Egsroom
equipped with Internet access, speakers and a projédtospecial software is needed beyond

an Internet browser.

Finding and Testing YouTube Lessons, Spring and Summer 2007

We started our project this past spring (2007) by designing andrmepting YouTube

enhanced lessons for ColumbiaOs Summer Intensive English Language Institute and ColumbiaOs
regular 8week summer term. We created these lessons for the Reading and Speaking/Listening
courses in the Intensive ESL program, and for an OraitdSsion course in the regular summer

term.

The lessons for this project that we created and tested during the summer 2007 term focused on
using clips to demonstrate effective speguhng techniques, to provide examples of the tools

of Public Speakingsuch as language, voice, and body, and to present student speeches for
analysis and critique of these tools. The videos also were used to spark discussion of historical or

current events, identity, culture, and in general the world around us.

We also disovered that discussion postings that appeared below some of the historically
noteworthy, exceptionally well produced, or more politically focused videos added another
dimension to the class response by providing a third perspective that can seldomib@used

two-way, teacher/student classro@the third partyOs responses can serve as a way to further



analyze speaker success and intention, as well as audience.

Refining the Lessons and Drafting our Webpage, Fall 2007

In the fall of 2007, welevelogd lesson planshat sgcifically teach the features/topicscertain
English department courses. For example, as laid out by the Speech department, course
objectives for Oral Expressianclude, eliminating stagkeight, understanding gesture,
successfullyusing eye contact, understandimgonation, analyzing audience, and moféese
stepby-step, featurepecific lessons will be posted on the webpage and made available to
English department faculty. These lessons may be used in order to suppletasstext, or as
a replacement of the text in orderetxplore different types of course material

We continued creating and testing YouTube lesson plans in Oral Expréssiong and
Rhetoric,and Introduction to Literature classes. We also developeékispace page as a draft

of the English dpartment webpage containing all the instructions, advice and lessons plans
created through this project. This webpage was completed at the end of the fall 2007 semester
and will be added to the English departmeabsite for the spring 2008 semester. The text of

this planned webpage, with links to the lesson plans and YouTube setup instructions, can be

found athttp://techproject.wikispaces.com/

How this project has advanced the integration of technology in our discipline.

One of the main goals of our project was to explore relatively simple ways Internet technology
can help Columbia faculty teach in a more meaningful way, beyond traditional lecturing. So, our
work on this project has been as much about teaching teachers how to use YouTube in the
classroom as it has been about exploring the educational possibilities of this resource.

Columbia's English department has in the past few years increased the nuchdssesfheld in
"smart rooms" which givenstructorseasyaccess to the Internet in their classroowikile this
technology is there to bring Internet resources into the classroom, many instructors, especially

adjunct instructors, lack the time to desigadons that take full advantage of these smart rooms.



With our project we have created, and tested;Isyegtep instructions for finding pedagogically
useful clips on YouTube and incorporating them into lessons aeksign Oral Expressign

Writing andRhetoric and Introduction to Literature classes. We have designed all our documents
to be useifriendly and easily accessible for instructors who are not necessarily technologically
inclined. We have also created a webpage that makes the argument thatou§inbe enhances
communicatioffocused classes, and presents all the necessary documents, instructions and
lesson plans that an instructor would needédt started using YouTube wighminimum of

added prep time. In the spring of 2008, in our presemtati our technology fellows' workve

plan to walk instructors through this webpagshow them the benefits of bringing this

technology into their classroom.

The Timeline for Our Project

May 2007

Sifted through YouTube to select and categorize usefullibe video clips. Documented the
procedures for creating a YouTube OchannelO to organize and present these clips. Created lessol
incorporating these clips to use in several of Columbia's summer Term classes (Oral Expression,
ESL Speaking and ListeningSL Reading)

JuneJuly 2007
Used the lessons we developed for our summer classes, refined lessons as needed, collected
student feedback on the lessons.

August 2007
Organized the information gathered during the summer term and revised user instrudtions an

lesson plans for YouTube supplemented lessons.

Fall 2007

Created a wikispace website to draft webpage containing instructions, lessons plans, and general
advice for the use of YouTube clips in English department classes, to be posted on the Columbia
College English department websitetp://techproject.wikispaces.comShared the results of

our test runs of YouTube lesson plans with Columbia technology fellows.

Spring 2008
We will polish webpage conté and have our webpage added to the English department's

website. We will use this webpage, with its links and attached lesson plans, as the foundation for
our Technology Fellows presentation in March. We will also arrange for possible training
workshopdocused on specific classes: Oral Expression, Writing and Rhetoric and Introduction

to Literature. We will seek out English department instructors who will use and evaluate the
lessons we have developed in order to gain feedback and ideas for furttosteimgant of the
instructions on our English department web page.



Long-Term Expectations
Our longterm expectations are that more and more English teachers will use our instructions and
suggestions to incorporate YouTube into their lessons. We alsct éx@xpand the resources

on our webpage as we receive feedback and ideas from the instructors who use our webpage.

In spring 2008, we expect to generate some excitement for this approach to bringing multimedia
into the English department smart rootm®tigh our presentation of our work this coming

spring. We will continue developing and adding lessons to this website throughout the coming
semesters. Any adjustments to our webpage that need to be made in order to increase the user

friendliness of théessons will be a main priority.

In summer and fall 2008, we would like to explore ways of helping Oral Expression students
record and publish video clips of their speeches. We will focus on posting these student speech
and performance clipsna pasword protected class webpage, such as a wikispace page or an
Oasis class page. Our idea is that these clips would serve as published (though available only to
class members) speech examples open for discussion and analysis, as well as serve as tools for

selfevaluation.

Project Assessment
We assessed the success of the techniques we developed in this project according to whether
they.

1. added value to the classroom experience,

2. were useiffriendly for instructors, and

3. generated a positive responseanirstudents.

The lessons we generated and tested this past summer and fall semesters met all three of these

criteria in the following ways.



Value Added
We determined that theseursespecific lesson plans that utilize YouTube as their main

resourceadd significant value tBnglish lessons in the following ways

* Students have a better understanding of course concepts due t@haxgerience.

* Video clips add a sense of Oreal worldO immediacy and relevancy to lessons.

* For students who may or may riw@ve had prior experience with YouTube, these videos
add an undeniable OcoolO factor to classroom exercises.

* Overall, studentaremore engaged in the lesson because it uses new technology that they
are familiar with as a popular form of entertainment.

* Students ar@able to utilize and practice their skillstime classroom by usirgformat
they are familiar witHrom outside of the classroom.

* When using these YouTube based lessarssiuctorsareteaching accordintgp the
Columbia College's mission statent which encourages educating and communicating
in the arts through "active engagement in the life and culture of the city of Chicago”.

* Allinstructorshave access to the sao@inematerial whichcan alloweducation among

severalkections of the sanwurseto bemore consistent.

Usability by instructors

Through basic, stepy-step instructions on general use and navigation of YouTube, along with
instructions on specific lesson plans, this project makes YoutBeheaology accessible and
userfriendly for non tech savvy" English instructor§eachers can choose to keep the lessons
basic, or can opt to complete the folloyy activties which mg require more advanced metlsod
such as use of digital videameras, or the ability to save and upload fiethe internet.

However, in order to complete the basic lessongplastructors only need a gendrabwledge

of the internet.

All teachers within the English Department teacbrirtan reservESmartrooms" which provide

a podium computer, sound systeand projector screen. Instructors are encouraged and trained



on how to operate the equipment in these rodBexause we specifically designed our lessons
with this in mind, 8 thelessons can be completed easily witimimal training on the use oféh

quipment in the Smartrooms.

Student response

Students have responded in an overwhelmingly positive way to the use of these video clips.
They stay engaged during the clip and have questions and comments following. They engage in
discussion and even loigte regarding the lesson prompts. After the lesson, they are able to
complete followup activities in order to demonstratsteongunderstanding of the concept

presented They are able to put each concept into practice during presentations or pduesrs.

are able to evaluate fellow classmates based on correct or incorrect use of these concepts. They

show an overall enthusiasm before, during, and after the lesson.

In addition, we found during the semester that the way the instructor used Youdsibehwed
in the way students began using YouTube in their own speeches and presentations. Students
began using critical thinking skills to cull important news, performance or archival footage from

YouTube to support and illustrate points in their owrjguis and presentations.

Attatched is an appendix containing copies of seven instructional handouts developed for this
project. These handouts will be part of the webpage that will be made available to English
department instructors on Columbia@gliEh department website. A working draft of this

webpage, with links to all of the handouts, can be foudat/techproject.wikispaces.com/




Appendix Contents

YouTube Instructions

1. Creating yourown Channel and Playlists on YouTube

2. Playing videos from your YouTube playlists in your OSmartroomO

Lesson Plan$/sing YouTube

1. For Writing and Rhetoric classes
a. UsingYouTube for Ethnographic Research

<http://techproject.wikispaces.com/Ethnography+Lessons

2. For Oral Expression classes
a. Using YouTube to Analyze Audience and Purpose in Oral Expressions Class

<http://techproject.wikispaces.com/Analyzing+Audience+and+Puppose

b. AnalyzingVoice and DeliverybIntonation, Facial Expression, Gesture in Oral
Expression

<http://techproject.wikispaces.com/Voice+and+Delivery+in+QOral+Expression

c. Analyzing Pause and Authority: Clarence Thomas / AnitaHekrings

<http://techproject.wikispaces.com/Anailyg+Pause+and+Authority

3. For Literature classes
a. Using YouTube for Poetry Analysis Sound and Sense in "The Raven"

<http://techproject.wikispaces.com/poeiry




Creating your own Channel and Playlists on YouTube

. Join YouTube (for free) by going online hétp://www.youtube.com/signuand creating
a username and password. The username you create will be the name of your channel as
well. With your clannel you can save favorite videos and create playlists.

. To start searching for videos to use in your classes, type a phrase such as "famous
speeches" in the search box near the top of your YouTube page and from the next page
click on the image of any v you want to watch.

. To add the video you are watching to a playlist for your class, click on the "Save to
Favorites" link directly under the video.

. From the dropdown menu, choose "[New Playlist]", and click "OK."

. You'll be taken to a page wherewycan type in a name for your Playlist (for example
OArgument SpeechesO).

. Click the "Save Playlist Info" button, and the video will automatically beado your
new Playlist.

. To add more videos to this playlist in the future, make sure you are sigteed i
YouTube,thensearch for and click on another interesting video.

. As before, ick on the "Save to Favorites" link unddis video.

. From the dropdown menu that appears select one of the playlists that youOve already
created, and click the OOK@tobn.

10.To see a sample clagsuTube channekith playlists of videos for use in the Oral

Expression classroom go lttp://www.youtube.com/chicagospeech




TIP:

Playing videos from your YouTube playlists in your “Smartroom”

Make sure your video projector is turned(dryou are not in a computer lab room, also
make surehte Ocomputerditput is selected and volume is turned up on the podium)

On the instructor computer, log on to YouTube with your userreardepassword.

In the next screen yo‘u(N)II,see your username near the top right of the YouTube webpage
(right after the word OHiO). Click on this to get to your own Ochannel.O

In the next screen click on the link OplaylistsO to alkef your playlists.

Click the title of a specific playlist to see its videos, and click @mcany video in your
playlist to start the video.

Click on the tiny grey box just below the lower right cornethefvideo to expand the
video to the full computer screen.

Whenthe video is finished, press the OescO key on your keyboard to return to the normal
YouTube screen.

After you play a video in your clasgou can get back to your plast to view another
video by clicking on your username near the top of the screen.

To simplify the way your YouTube channel looks so yan quickly find your playlists:

Click on your YouTube username at the top of the YouTube screen, and in the next
screenclick on the Oedit channelO button, near the top left of younscree

In the next screen, click on Ochannel design.O

In the Channel Design window, make sure the only box that has a check mark next to it is
the OPlaylistsO box. (Click on any other box with a check mark to OunselectO it.).

Click OUpdate DesignO (lted near the top and near the bottom of the page

Click Qview your channel,O near the top right of the Channel Design page to see your
new, simplified, YouTube channel.



Using YouTube for Ethnographic Research

Introducing Ethnographic Research/Ideag€ofmmunity in WRI and |l

Obijectives:

To review the definition ofthnography and how it relates to research and writing

To understand what constitutesaumunity

To provide possible topics for studentsO research papers

To understandines of inquiry as tley relate to research

To introduce ideas afudience andpurpose in writing and in speaking

To demonstrate how meaning is achieved through ethnographic/comibaséyg research

To introduce blogs and vlogs as successful forums for writing, research,llabhd@dion

Step 1:
Play video, OThe Community / Culture behind Craigslist and CouchsurfingO

http://www.youtube.com/watch?v=uUBPNGnhrCo

Discussthe following:

I Why are Craigslist and Couchsurfing OcommunitiesO? How do they define each websiteOs
OcultureO?

I What is the purpose of this video? Who is their intended audience?

I Look at the responseBare they what you expect? Did the makers &f ¥ideo achieve their
purpose?

I Would Craigslist and/or Couchsurfing be interesting research sites? What other questions

(lines of inquiry) would you ask if you were researching these communities?

Step 2:
Play video, Olntroducing our Digital EthnograptigjectO

http://www.youtube.com/watch?v=tYcS VpoWJk




Discuss the following:
I How is Ethnographic research different from other types of research?

I What makes Ethnographic research meaningful?

Step 3:
Play video, ODigital Ethnography by Kansas State UniversityO
http://mediatedcultures.net/ksudigg/?m=200705

Discuss the following:

I Explain the response from this projetvhy are peoplénterested in it?

I The girl that has become the most popular vlogger holds a mirror up to the camera so the
audience can see what she d@sBe also explains that she is speaking OblindfoldedO and that her
audience is OunknownO until she sees the sespfsom her viogs. Do you agree that her

audience is unknown? How does she determine her purpose without knowing her audience?



Using YouTube to Analyze Audience and Purpose in Oral Expressions Class

Objectives:

To explore selected examples of videopmifessional speeches posted on YouTube

To use cues in these specific speeches to determine who the intended audience was,
To determine the intended purpose of each speech,

To evaluate the relative effectiveness of each speech based on the reccete@sd

reaction, and the YouTube audience response.

Step 1:
Play video, OKiller Presentation SkillsO

http://www.YouTube.com/watch?v=whTwjG4ZIJg

Discuss the following:

a What was the purpose o bpeech?

a Who do you think his intended audience was?

a4 What was your general impression of his speaking style?
a What effect did his speaking rate create?

a What did you notice about his body language?

Step 2:
Play video, OHow not to use PowerPointO

http://www.YouTube.com/watch?v=HLpjrHzgSRM

Discuss the following:

a4 Where was this speech given?

a4 Who was his audience?

a How does his body language and speech rate compare to the first speaker?

a What was the purpose of this speech?



Step 3:
Play video, OWhat does a Teacher Really Make?O

http://www.YouTube.com/watch?v=hwlMFobWD o

Discuss the following:

a How does this speaker transitiomfriois introduction to the body of his speech?
a4 What effect does this action create?

a4 Who was his audience? How did they react to this speech?

a What was the purpose of this speech?

Lesson Wragup

a Ask students to compare the speeches and discussowbsctiney liked best and why.

a Discuss what were the most useful tips or observations that the students took from viewing
these speeches.

a Go back to the YouTube pages for each speech, scroll down to show the comments posted
under each of the speeches ask students to respond to what viewers wrote. (If they have a

YouTube account, they can even type in their own comments)

Follow-up Possibilities

a Students can search YouTube for other speeches that demonstrate some specific purpose and
audience to prent in the next class.

a Students can create their own version of each of these speeches

1 - a OKiller SkillsO speech

2 - a OHow Not to _O speech

3 - an impassioned defense of an undervalued position or occupation

a If the equipment is available, somalbof these student speeches can be recorded and posted

on YouTube as a video response to the speeches in this lesson



Analyzing Voice and Delivery — Intonation, Facial Expression, Gesture in Oral Expression

Obijectives:

To understand how varying voicatonation, rate, and volume) affects speaker meaning and
audience interest

To understand English intonation in terms of rising and falling voice, pitch and volume

To provide an example of successful delivery using voice and body

To create discussion reglang rising and falling voice and how it affects speaker credibility

To understand how fillers such as, OlikeO and Oyou knowO can negatively affect a speech.
To gain a better understanding of what it is to speak with confidence and poise overall.

Step 1:
Play video, OLike and You KnowO by Taylor Mali

http://www.youtube.com/watch?v=SCNIBV87wV4

1) Discuss the following:

' Why is this speech funny?

I How does the speaker use his voice to prove his point?

I What message concerning intonation do you gain from the video?

I How do fillers such as OlikeO and Oyou knowQ affect speaker credibility?

I How does intonation affect the audienceOs ability to believe/trust the speaker?
| Define Ospeaking with authorityQ?

Step 2:
Play video, OTotally Like WhateverO interpretation of Taylor MaliOs speech

http://www.youtube.com/watch?v=Xp7Nh_Z99yY

1) Discuss the following:

I Which presentation of the speech do you prefer and why?

I Which speaker appears more credible? Does this have anything to do with the age/identity of
each speaker? Or, does it have ghing to do with the age/identity of the audience?

I What tools does each speaker utilize? Facial expression, gesture, eye contactE



2) Continue comparing/contrasting the speeches in order to gain a better understanding of
successful public speaking usingiee and body language. It may be beneficial to play each

video a second time.

ESL component:

Define English intonation and practice the rising and falling of the voice. Practice rhythm, pause,

asking and answering questions, and using voice to creatmemile speaking.



Analyzing Pause and Authority: Clarence Thomas / Anita Hill Hearings

*Note: This lesson uses the textbodk Our Own Words: Extraordinary Speeches of the
American Century by Andrew Carroll, Robert Torricelli, and Doris Kearns Goodwlowever,
the speeches used could be found in other sources. The lesson works best if done over several

class periods, in order to give students time to complete the assigned readings.

Obijectives:
I To understand how pause affects speaker meaning atidrane interest.

I To provide an example of how pause and silence can add power or authority to what the
speaker is saying.

I To analyze and discuss the role of persuasion as it relates to speaker identity (including race
and gender). To discuss speakarc@ssO to language based on audience identity and
presumptions.

I To read and analyze published research, and to apply this material to the class text.

I To gain an overall better understanding of how to successfully incorporate pause into speaking

by usirg real, historical material as the source.

Step 1:
Read excerpts of the Clarence Thomas and Anita Hill speeches in the claas@extOwn

Words: Extraordinary Speeches of the American Century. Pages 394 and 397.

1) Discuss the following:

I What elements of persuasion are used in each speech? Allusion, Exaggeration, Metaphor,
Logos, Pathos, EthosE?

I Name some strengths and weaknesses in each speech. What works and what doesnOt?

I Who appears more credible / trustworthy and why?

I Analyze how you thinkeach speaker sounBisvhose voice is more powerful and why? Does it
have to do with language, gender, and/or race?

I How does each speakerOs identity contribute to your ideas of how they should sound and which
language they should use?



Step 2:
Read the dicle, Pregnant Pauses: Silence and Authority in the AnitaGHilience Thomas

Hearings, by Norma MendoZ2enton.
[[file:PregnantPauses[1].doc]]

1) Discuss the following:

I Review and discuss the 5 areas of language the author chooses to analyze.

I Acco rding to the author, how did the speaker's use of pause (and language) weaken HillOs
credibility and increase ThomasO?

I How was pause and silence used to manipulate the audience?

2) Continue comparing/contrasting the speeches with the article in oginta better

understanding of the role of pause and authority in persuasive speaking.



Using YouTube for Poetry Analysis -- Sound and Sense in "The Raven"

Objectives:
To understand poetic rhythm and rhyme schemes

To understand how mood and meaning lsarcreated of enhances through different
rhythm/rhyme patterns

To spark discussion regarding poetic intention and reader/speaker interpretation
To explore various possible adaptations of a single poem

This lesson can be completed in class by playingdleéryreading clips followed with group
discussion, or can be completed online (either on an Oasis forum, or on a collaborative webpage

such asttp://introtolit.wikispaces.conp/

Step 1:
To prepare fothe lesson students are assigned to read "The Raven" by Edgar Allen Poe, along

with any relevant pages in their textbooks on iambic pentameter (or rhyrthm and rhyme schemes
in general). Students can also be given the option to preview the relevant Yalipsiefore

coming to class:

Readings of the Poem

Vincent Price reading "The Raventtp://www.youtube.com/watch?v=FID1CiB4bcU
Christopher Walken reading "The Ravéritp://www.youtube.com/watch?v=4J23sE_b5yg

Adaptations/visual interpretations of the poem

Willem Dafoe reading "The Raventtp://www.youtube.com/watch?v=01gXE8orvvQ

"Vincent," a Tim Burton shottttp://www.youtube.com/watch?v=fxQcBKUPmM8o

(All the videos are also collected on one wikispaces page at

http://introtolit.wikispaces.com/ravenvidgeo




Step 2:
Write the first few lines of the poem on the board and mark the stress patterns to illustrate the

rhythm scheme for this poem. Have one or two students read these lines aloud, focusing on the

stress paerns. Discuss the different ways the two students rendered the lines.

Step 3
Play the Vincent Price rendition of "The Raven," and the Walken renditiongdaelck. Ask

students to discuss the general effect/mood/emotions are created by the rhythymend r
pattern of the poem. Move on to a discussion of the the differences between the two readings.
Which words did each reader emphasize? How were the line breaks read? What effect did these

decisions have on the overall impact of the poem?

Follow-up
Homework can be an assigned writp of the class observations, a recording of the poem, or

sections of the poem, even a video recording if students have the technology available. A useful
poetry followup would be to assign a reading and viewing of "Love Sy Alfred Prufrock™

for comparison of rhythm and rhyme techniqueagp(//introtolit.wikispaces.com/lovesong




